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BiSTBACT 

Intended for local school district pirsonnel, the 
docuDient suggests a model for assisting decision makers, in placing 
handicapped students in the least reetrictive environment <LBE) * 
Basic consideratione of a murtldisciplinary team in determining the 
apprQpriate placement for the handicapped students are listed 
(including the nature and degree of the handicapping ccndition and 
availability of adapt ive materials) , To make placement decisionsr 
educators need information related to itudent needs and information 
related to placement options. An outline describes student and 
placement option information for curriculum, related services, 
learning style, social/psycholcgical characteristics, and physical 
characteristics* Steps in the implementation of the placement 
decision model are charted, and special 'Considerations in LBl 
decision making are reviewed* Appended are a decision summary 
checklist, a ^placement option worksheet, and LEI placement examples 
(which incluci^^ kn individualized education program-*ilP, and lEP 
summary of student needs, placement option descriptions, decision 
model applications, decision summary checklist, and placement option 
worksheet for the selected placement) * (SBH) p 
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PREFACE 

This decyment is intendid to aid locil eshoo! diitricts in dieiding 
eduoationil placemints for handicippid studinti. Tha Impetyi for 
the docuftient's creation ii the fiquirimint, undir Publlg Law 94-1 42, 
which states that each public aginoy shall jniure: 

That to the minimum extent appropriati, handicipped 
chiidnn, including childrsn in public or priviti institutioni 
or flthsr care facilitiis, iri sducatid with chiidrin who are 
not handicippedf and that speciai classes, separati school- 
ing or other removal of handicapped children from ths 
regular iducational envlronmint occurs only whin thi 
nature orsiverity of the hindieap is such that education in 
regulir classes with the use of supplementary aids and ier= 
vices cannot be achieved satiifactorily, 

The Fibruary 1, 1^79 f^uk and fiegulams to Gomn the 
A(jfninistratm and OperBtm ofSpBml Edmt'm Mm the least 
ristrictivi environment (LBEI as that invironment which will assure 
that "to the maximum extent appropriate, handicapped children are 
iduceted with non-handicapped children. Spieia! clasiii, lipirati 
schooling or other rinioval of handicapped children from the regular 
iducational environment occurs only when the nature or leverity of 
the fiandicap riquiris that education in regular cliiiis with the use of 
lupplementiry aids and lervices cinnot be achieved latisfactorily/' 
tele i . Oil 

Additionally, the rigulations require that plicemant be based on the 
following; 

a, The child shall be placid in the educational prograni^whieh 
is appropriati to the studint's neidi and least riStrictivi of 
the interaction with non-handicappid chiidrin, 



b. The speciai iducation placeitiint must be bated on the 
child's IIP, and located as close as possible to the child's 
home. 

Q, Unless a handicapped child's lEP riquirei some other 
arrangimint, the child must bi educated in the school 
which he or she wouid attend if not hindicapped. 

d, Coniideration muit be given to any potentially harmful 
effect on the child, on the quality of services which he or 
she needs, or that which impides the education of other 
studints in the environment. (Article 9.1 7) 

Both the federal and state regylitioni refirrid to in the above 
paray, . uirect the local educational agencies to provide a con- 
tinuum of alternative placements to meet thi neids of hindicapped 
studenti, It is therefore the responsibility of the people reepensibli for 
thi progrimming and placimint of those handicapped students to 
Identify the options available and determine the most appropriate 
placimint for them. 

The purpose of this document is to iuggeit a model for isiisting deci- 
sion makers who plici hindicipped studenti in the lent restrictive 
invironment. The process of decision making should be based on an 
operational definition of LRE vvhich Is prictical and systematic, and 
one that will assist edycatori in the placLiment diciiion. Hopefully, this 
model will provide that needed assistance, 

Ricognition for much of the origin of the document's content and 
development is given to the Pennsyjvanir Department of Education, 
Biireau of Special Educatiorr and"thi Nitional teeming Reiource 
Cintir of Pinniylvania. i = ' ^ 



BASIC CONSIDERATIONS 



3. The local diitrlofs organliationil itructure at the district 
and building levils, 



Bsfors a multidiscipiinary team m detarmine the appropriate and the 
iiait ristrictivi educationel invironmsnt for § handicappad student, 
the team should coniider an array of variables which miy influence 
the decision for piacanient. These variables include, but are not iimitid 
to, thi following: 

1. The penonal needs of the handioapped child, inciuding the 
educational, social and emotional needs. 

I The nature and degree of the handicapping condition (s). 

3. The ^itudi of regular ii^fi special education teacher 
toward handicapped students, 

4. The attitude of the children in the "regular'' classroom 
toward handicappid students. 

5. The attitude of the parenti of both hindicappid and non- 
handicapped students, as well ii the community at large, - 
toward hindloappid studenti. 

6. The attitude of school administrators including ichool 
board memben, sypgrintendants, and principali, toward 
handicapped studinti 

7. Transportation to and from the facility, including the type 
of trinsportation neidi, the lingth of time for trinsporting, 
and the need for aides or other support pirionnel. 

8. Thi physical setting, including accessibility to the building, 
to the ciassfes) in question^ physical edycation facilities, 
cafeteria and restroom facilities. 



1 0. The curriculum offered, including the methodi of tiiching . 
that curriculum. 

11. The ivailability of adgptivi miterials, 

12. Staff quilificatfons for teaching hindieapped children, 
including: certification, the use of screining divicii, 
adiptivi materials, and teehniquis is well as the 
willingness to partake in inservici training for these ilcills, 

13. A multidiicipliniry approach to planning and 
operationaliiing programs for individual children. 

14. The supportive lerviceiivaiiibli, 

1i. The availability of iniirvice flducation for teichirs who 
have not taught handicapped children including adaptive 
materials, behavior management, and special teaching 
techniques. 

16. The eviluation components to ditemiini :he efficacy of 
both the student's placement and the program's 
iffectlviness, 

n. Funding provisions available, 
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ENVIRONMENT 

DECISION PROCESS 

Tfie process of miking plicament decisions involveipthen'ng and orginiiing pirtlnint Inforniation to systemiticilly 
irnvi at a dicislon. Thii siclion dessribii ihi Informitlon ifiai ihould be included in thi procfiii and prissnti a 
model for Its application. 



THE LEAST RESTRICTIVE 



CONTENT FOR THE DECISION SYSTiM 



AN OPERATIONAL PIFINITION OF Lf AST RISTRfCTIVi f NVIRONMiNT (LRE) 

PliGement in the least restrictive environment muit be implimented within the eon 
text of providing appropriate prog ramming for handicapped students. Two mijor 
dimensions must bB considered when looking at potential educational environments 
(placement optfons). Some environments may be inappropriate because they fail to 
meet a student's learning needs, v -ier environments may be restrictive because 
they limit a student's access to non-handicapped students. These dual considera- 
tions require an operational definition of LRE that CQmbines the requirement for 
ippropriatB programming with the mandate for integr/itioti of handicapped students 
with non-handicapped students. The f oHowing definition of least restrictive environ- 
ment, as provided by the Pennsylvania model, incorporates these considerations: 

Th@ leait restrlotlve anvlronmtnt far a itudent Is tha placemant that 
raalizm a match betvveen the learnpng needs of the atydant and tha 
conditions of tha aducitlonal anviioriment^ whila prdvlding the stu- 
dant with appropriate Integration with non^handlcappad or less han- 
dlQappad atudan^p 
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lEGIS 



ECESSARYTOTHE 

<is"^.:^::, :::::: 



iieMtpMefitdioisia^ 

1) ; inforifiition ralitii to tlie liifning iiivlrofifniiit niW by 

: ; . :.niii| ttii plioemiot optloni to thi neidi of iit itudiiit 
II ■ ififometionrilitidto 



f FROFIllATiNiSIOFT^ 

it'sUviiiiididyoiijpnpm 



^in^ifi:IMi,|i6 lENisoiii thiipioiil idyoitioii aii(j m 
vioei [iiidad the ity^iiit oompreMye muM^ 
ei/alyetioo, Thi IF nqyiria five oompoiiinti, iiitirrelitid io^ Inter^i' 

1liii(indyd§: :|^ a statefiiiiit of the itydeofs priEidt M§ of 



idyoitioil piffofffiaiioa; I2l^a ititiiniiit Dfimya! pill, Inolydiii! 
siiMriii igryctiofiil 0^^^^^^^ 

ipeoial adycitioii and relate to be ^mk to tN itudinl 

andthiiMtowliiohtbiitydin^ 

edycitiofiilproiriiiii; I4| ilie projeotid datii for liiitioii: of sifvieei 

iodthiintioipitedta 

oifii ifid ivalyatlon prooidyrii lod ichidyiii for km% on 

it liiit If) annyal biiii, wbithir thilliDft^tiFfii initryctionil objiC' 

liyiSiiibilrigioliM.Ot^6rtpsofi^^ 

iidifidriyoli:i§: a stydaot'S'jaariiliig itf|g, gooiil/piyoliolopl 

oliifaotiriitioE, ind phyiicaiiitationiigc^ ti informetion is 

jioisiij^lmaiipliOiiiim 

liP ai part of the pomprrtiiilve oasi itudf iva / 



Mmmm belated to pucEMEiiiT OPTms : . , 

tliiitydantipliOifTiiiitm 

tliilF.Tti8rifori,Won!iaS^ 

myit addii each lid that bis W^M^ 

iiiifitoptioiilnfOffiiitiQnffl 

media end matefiali^ in^tfyotional chafactiristiGi lilatid to laiiniiig 
itflyocial/piychol^^^ 

'mmm Mmm mm iwip'ouTiii, 

Thilollowioioytinrdisoflbaiitudiiitsndpl^^ 

(nation that may be y§ad an basis for making piigemifit decisloni; 



OURRCULUM 



Thi pilMycitiofi.cyr^'cylyiii delirmioad to bi ippropriati for a 
ityM ii ripriiiM, in i yiFf miimi km, in thi lEF by the 
innyilpI'ltateM, Annual goals iri terpts toward wNcli ti^e 
itydent's leiming pfogram is iicted. ley may eoeofupess myltipl? 
mi of ItyM divelopmint, inclyig mim growth, social 
growth, phpl Wopmr'^l and speech, hearing .and vision 
remediition. AcadiniiQ growth IneMee not only reading, 
mithimitigi, sdenge ind thi soeial sdencei, but other areai of 
diVilopfnint, iugh 11 .M Short term obiectivei ara 
dirivid \m thi anniial goals. Tbej/ ehoyld rifleot specific steps 
toward echiiving.thi annyal pala, althoygh thiy should not bi as 
ditalidi lesion plans. , 



Each plioement option will offer a cyrricylyni that contaii oniof 

more cofiteiit ereii The cootint will be pared toward^ rarige of : 

dentibiitflevefcltls^^ 

iooomiiiodite itydentrioie n 

Thjri|f|plioe[nintoptioiijnforfniU^ 

thiOHlymthillsaviilabliM 



REUTID SERVICES 




is setined inr .y 4'142, relatid Eirvicii miiiii "traosporlation and 
such deyilopmental, oorricli^e and othir supportive servicas as are 
required to aiiist a handieappid child to binifit from special idi o- 
tion, and includes speech pithology and iudiology, psychological i> 
vices;' phfiical and occypitionil thifipyjionalion, early identifici- 
lion and assnent of diiibilities inchildren, eoynseing sirvicii, and 
riiidical sirvices for'diagnostic 'or ivilyitipo purposes. The term also 
inglydea school liiilth lirviciii social work lervioes in schools, and 
parent {Qunseling and triWng", 



mmftJomNimimm ' : 

Each placement option Oiin offer certain related iif^^^ 
a greater or lessir degree thin other placemint optioni, Placement 
option information should inoludeinowledge of the related mes 
that are available and the conditions for service delivery, such as 
scheduling or edycational setting. 



h uiiiqyi wiyi in w&l] e slydant learns creita needs thit myit 
■ k nit tough iscomfriodafci] in the liirfiing mvifoofiiint, Tf pii of 
itydlRt iieidi mif inoluji ifistfyciioml jrauping irrangementi, rein^ 
iiitratigiis,Qrteecliifliidefihipftig , 



Cirtiin instruotlonal will k ytiU. i!) jioh plneiii: 
optioo. Plipifnidt opta infpti iliduldMy^e l(M 
aooomfnoditioni tliat ooyld kmi^ in thi laaniioi enviroiiffiint tOr 
miit a ityM'i niidMs will ai ipioiiizidipprdaote avallii,;; 



fOWSVCHOLOGICALCHAMISTie 



mmmmim . : mman 

The meiinir in whioli' i stydeot intiracts with piifi afld tiaeliirs miy Eioli placiiiie 

mii itydint iociil/pi^chgloiioal neede that most be mat ieygh risyit in 

iminoclation in the liafnini environmeni For iKifupla, a itydant information etoyi 
niiy liivi a iignifent need fe pair and/or taachar acoaptanoa and 



live teacliar/itydintoompoiition that will 
soeial/psf cliQlogical climati Plaoainint option 
inolyde knowledp of tliiii chafictiriitigi, ' 



msfics 



'''smrwM^^^ " 

'Excepfional itydants with phyiical iffipiiirminti may ra^yira ipeeial 
icoommodations in thair invifonmint to allow for accasi and mobility, 
For oKafupli, stydants with viiyal aoyity problame may naad light 
mei^and'ayditory clyaa in their educational laoility. Haarin 
impiirad stydants may raqyira syoh^ environmental modifioation^ 
visyililiiiystifDi, 



Ths fadity and traniportation arranjemants'ftf aacli plaepnt^ 
option shoold be abli to aooommodate phyiioal hindioapi, Byiis witli 
lifts, byiidingi with rampi and lide railinftio, h^ 
lowifad dnnking foyntains, and moied raitroom fkilitier iri; 
eiiamplaiofarchitectyralordisignmodifltt^^^ 
to providi a birriai^ffii anvironment Iri idi: Plioemint pptm:^ 
infoniiatlon ihoyld inolyde knowlajgicoiiceminj-^ 
oyrrint facility and vahiolesjnd^^^ 
modifiid to miet stydmt needi. ' ■ ' . 



vRE^TRICTIViNE^^ 
INFORMATION CONC^^ 

INTEGRATION.WITH NON-HANDICAPPED OR LESS HANDICAPPED 
STUDENTS r; 

Placement options provide varying opportunities for integration with 
non-handicapped or less handicapped students in iither or both 
academic and non-academic settings. To varying degrees* the student 
may have the opportunity to actively engage in learning activities with 
standard education students; he or she may participate in non- 
academic activities; such as meils, recess periods, pthletic events, 
transportation modes, recreational activities and special interest 
groups and clubsr or he or she miy be able to interact in both the 
adapted and the nonadapted settings. 

Other placement options may not provide opportunities for integration 
with non-handicapped or less. handic|^ 

options may be within close physical proKimity to regular education 
classes, thus providing a present educational environment that will 
allow for the possibility of non-handicapped or less handicapped stu- 
dents interacting with handicapped students* 

INFORMATION CONCERNING PROXIMITY TO THE HOME 
In addition to requiring that placement be made on an individual basis, 
Federal regulations require that a student's .Placement be 
geographically as close as possible to his or her home. Unless imple- 
mentation, of th^ requires some other arrangement the student 
must bVieiti^atiK^ he or she would attend if he or she 

yyere not- hahtiicapped. T^^ placement option information 

should include knowledge df/each available location. 



THE DECISION SYSTEM 



en#nmint,diseribed iirli§r in this dd^^^ 
framework for a, system tiiat ein be used ts mei^s plieiinent 
deeiiim laoh option iliould firit be aiaessed tp diterminejl it 
nieets'tlis learning needs of the student, as included on the IIP. 
lach. option that meets the criteria should then pe iseesied to 
. detefmine which providis the greatest aecisi to non- 
handicapped students, The option that meets the student's 
ieafning . needs and provides the greatiit aeeess to |i^|u!ir 
iduoation students should be the student's recommeiided 



pRooiDURis m immmm mmmH modil, ; 

Thi list yowinclydis the etepinecessery^ 

and program information in implimenting this dieision modil. ; , 

I. STUDENT ANALYSIS 

A. TiielEPildeviloped 

B. ' It should contain si elemints nqyirad/ inclydini the 
. itudent's short term objectives on which other 

coneidiratiotis will be biied, 

il. PROGRAM ANALYSIS ^ , . 

A, Thiplasimefitoptigniireidsntifie(j.lj _ 
1 ' Infonnation is dolleoted rigerdinShe ikminfi'environmeDt 
thit lioh option cm prp|idi (or Jptudintf 

C. The degree of iceiss to edupition wi|' nbn-hindieapped 
students offend b)f each placimint option is eiteblished. 
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l^:iii-.i^<^ i'^i^r^ ■( i!^! '^ii'i^' v^ii^^'^^^ 



DECISION MODbl APPLICATION.,, , , • ,.,„:.. 

A, Each' plaoement optional ipiiseWor its capacity to meit ; ■ ■ 
all of thi itudenfs jiiming ng&'.inciuding curriculum. 

' ipiciil madia and materiili, snii related servicis and other ' r 
identified student niids.^''^ ' y . ' 
,1. An option which mesta the aljove criteria remiins in ;' ^' 

eonsidiretion, ■ 
2. An option which does not- meet the above critirie is ■ - 
assisiadforitscipicitytobfi'diptedtomiitiltthe • ■ 
student's learning niids. * ; . 

a. An option which may be adapted remains in ; • ^ 
Gonsidirition. , . ' ' • 

b. An option which may 'nDt% adapted is 
jemoved.fromconiidsratibn. - 

B, The next placpent option is COTirid. 



C, When the list gf options that' hive lin ditermined to be 
ippropriate for the $tydent!s ieciai education needs is 
completed, the option proyi%| the/greiisil jcciss Jo 
non=handicap^ped or- less, hanjcapped ittidents is 
identified as the least fistrictive environnient. (Sis Fioure 
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CAN PLACfMf NI 
OPfldN mil AU 
IE AHNINf; NEEOS 
iNCKiriH") ON TKF 
IfP 



r '."If 



CAN THE ' ' 

PUCF^ENT 
OPTION Hf 
ADAPff D If) 
MEET ALL 




^^"SrON MODEL 



^jfoiw Chad dsscribis the step by step ; 
jroces|^thaf applied to each option being 

a:handicippedstudentl 



■ ERIC , 



90 >: ^ 



Thi icopi;: Df 



inti 

sissrii 



lEF maf bi ixtenjed beyond the reqyired 
ell of the etudent niids so that thiae niodi 
prn iiid plaQeniint diQisigni/ 



SELECTINaPLACEMENTOFTM 

Raoiniint options, may ^ ■iiledtld : from iiyiri! catepriii of 
iduoational anvironmantBi Thi following oitegorias an biied sn the 
priority ofdar of ,picemint eontiina^ lilnpis I^MMd 



: t Ftaents in thi school thi stud^^^ ittif] 
1 btherichoo! itrict 

w 

. . 3. :.Joint agfiiment erre 
' lor students with^pciflo hi^^^ 
4, , Approved privite sehgol plaeeitients, 
i. Stiti aganoy placemifits. 

In thi pyic eohools, the typa of orginiiational pattern (il oontiined in 
the placifnint option myit also be coniared. Thisa era diecribid 
bilow: ' 



1. Stinda^Fro|rafnwi1hMicatto 
his or hir baaio adyoitionel eiiperienoi through the 
itindird prografn, However, these iKpiriinces are 
modifiid threygh; 

i. Additional or ipicialiiid idueition from the tiachir; 

Cofisuitationtoenei wlththitiaeher, , ^ 
c. Pfoviiionoipiileciyipmintandmitiflals, , 
i Modificatidn in thi instryptional program fe^^ 

age plaoement, aKpiotetions, grading, etcL , ■ , 
i, Ohinpi in oyrrioylar content and idw^^^^^ 

methodology, : 

1 Stindard Ffogrim with lisource Pfogrami or Ralitid 
Servioii - The child reeeivi his or hir baile edycational 
eKpariinoio through the standard, or altamatg stindird, 
program. Hgwiver, these ixperiencis ari aygmifited by 
one or more riiguroe progfimi or rilated ierviciii: / 

3, Speciil Instryctiflnil Program - The child receives most of 
his or her basic idycitional i](pefienci throyph an ' 
instryctional program in a spioial clasi, which is iargily 
iilf-contained, orinispicial school 

a, Inclusion in those parti of the atindard program, 
which iri approprieti. 

b. Prgviiian of related services as niidid. 



4, Cooperative Progrim - Thi child riceivis mosl. of his or 
hir educational ixperiinces through either th j standard or 
thi ipecial progrim of the public school. However, this is 
supplementid through work-exparience programs or 
sharid agency involvernsnt, 

I Home and Hospii: ; Program = The child who is eligible for 
either standard or the ipeeiil program, but who Is uneble to 
attend such programi, receives instructional or resource 
programs or related sen/icss in his or her homo or in tiie 
hospitai. (This is a temporary piaciment only, no! a rigulir, 
permanini option.) 

6. Stati-Operatid or Private Day Program - The child whose 
ixcflptienai characteristics are f.o profound or complex 
that no speciaLeducation program offend by the public 
schools can adeagatily or ippropriately meet his or b@r 
needs is referred to either i stata-operatgd or a privati 
facility, 

7. Priviti or State Operated Residential Programs - The 
child whose ixceptifjnal charsctgriitics ire so profound or 
complex that no spscial iducation program offered by the 

, public school can adequately or appropriately miet his or 
hirneeds is placid In a pHvati facility or referrid to a state 
operated facility. 



THi ROLI OF THE LOCAL EPUCATIOiy AGENCY 
REPRESENTATIVE 

It Is luggeited that the director of special education, his or her 
designee or the local education agency representative at the lEP plan, 
ning meeting provide the leadership for assuring that learning environ, 
mint information for each placement option under consideration is 
avaiiible. 



DiCISION MODEL DOCUMENTATION 

Pajiicipants in the decision miking process should documint their 
efforts in order to substantiate the rationale for the plasiment deci- 
sion, should these placements ba questioned at a later date. As each 
option is considered, thi Decision Summary Checklist (Appendix A) 
may be used to provide this record. The Placement Option Worksheet 
(Appendix B) may also assist in strueiuring tl^i djciiion making pro- 
cess along the lines of the decision, model. 



Refirinca: 

Placing Handicapped Swdmts in the Least Mrictive imimmmt ■ 
A Modi! for Decision Mikm, August, 1979. The Pennsylvania 
Department of Education, Bgriau of Special Education and The 
National Leiming Fiesourca Center of Pennsylvinia, SOO Valliy Forge 
Plaza, 1 1 50 First Avenui, King of Prusiia, Pennsylvania' 1 9406, 

Set Appendix A, 



Appendix A 

DECISION SUMMARY CHECKLIST 



PIRECYIONS: 

a) List taoh placement option eonsidered and describe the typi of place- 
ment and location, 

b) List other learning nieds in addition to curriculum, related semces and 
media and materiali. 

cj For each applicabis laaming need, indicate the ability or inability of the 
option to meet the student's needs. Yee No 
*lf an option cannot meet one need subsumed under a broader category 
of needs, briefly indicate need not met. For example; 



STUDENT: 



PLACEMENT 




OPTION 


OURRIPULUM 


REL^l iD ifRVlCES 










^OFTACON 
TRAINING 





d) Indicate the amount of time the student will spend with non-han4icapgid 
students in both academic and non-academic settings. 

e) Indicate the distance of the placement option from the students home. 

f) List recommended assignment in the space provided 
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DiCISION SUMMARY CHECKLIST 



STUDENT;, 



DATE;„ 



PLACIMiNT 
OPTION 






LEAftNINQ NEEDS 


IDUCATION WITH NON- 
HANDICAPPID 
STUDiNTi 






f 








/ 


























1, 

i 








































1 




















^ V" 




















3. 




























. . 













RiCOMMENDED ASSIGNMENT; 



Appendix B 
PLACEMiNT OPTION WORKSHEET 

STUDENT: — — ___ DATE: 

OPTION: — — ____= 

1, Describe the extent to which the option meets learning needs listed on the !EP, 

A, Present Levels of Educational Performance: ___ — — _ — - 



B. Annual Goaia/Short-Term Objectives: ^ 



C, Special Education Services: _ 



D, Related Services: 



E, Dates of Service Initiation/Duration: 



F, Evaluation: 



G. Special Media Materials:^ 



2. Describe the degree of integration with non-handicapped students provided by this option (academic 
and/or non-academic settings) and the option*i proximity to the student's home. ^_ 



F 'THE LEAST RESTRICTIVE ENVIRONMENT - 
iv MANDATE . 

§ •• . The sducilional prictice of plicemi nt within the least ristriotivi environment is based on iigislalive mindate.- 
• , SectionllprovidesanoverviewofFederalandaateragulationiforeofTipliancewithtte 

■ " mandati and discritei Stats polieiis and procedyres relatid to student placiment. 




PLAeiNS STUDENTS IN iDUCATiONAL ALTiRNATIVIS « % 



To reiteratg, the Itaat restriative^e^ rgqulremont protedts 

students from being indisoriminately placed in segregatcc^ progrims ^ 
beqause thty irs handioapped, Placement deolalorii must b© madi oil 
an IndividUil basis. Additional Qriteria to be conslderad are: 



•Each plaeament must ba based on the lEP; which is to be 
reviewed annually. 

•Each plaoement must be evaluated not less than every year, 
through an annual review. 

'Placement by category alone is considtrad inappropriate, 
^Placement decisions must be made by a group of persons 

knowledgeable about the child, the meaning of the evaluation 

data, and the placement options. 

^Placement must bf geographically as close aS|possib!e to the' ^ 
student's home. Unless the implementation of Ihe lEP requires 
some other arrangement the student must be educate^ in the 
school he or she would attend If not handicapped. 

•Placement outside the regular education environment must b^ 
documented to substantiate the appropriateness of the spenlal 
education placement 



5^. 



THE LEAST RESTRICTIVE ENVIRONMENT 
PUCEMENT EXAMPLES 

The following casts illustriti the use of the didilon syslern for ditermlnlhg ths 
Liast Reslficlivi EnvircnfTient placemini 



Appendix C 

LRE PLACEMENT EXAMPLES 

Eioh LRE Placamtnt Eximple Includes the following components' 
©An lEP 

#An lEP iummiry of student needs 
®Plaaement option descriptions 
©Deoislon modti applications 
© Decision summary chackliit 

©Placement option worksheet for the selected placement 

lip 

The lEP has bmn developed as far as the description of present education levels, the 
determination of aniiual goals and short term objectives and the identification of 
related Sirvices and special media and materials. At this point it provides the student 
j.iformitlon to be used m the decision process. In order to simplify the LRE place» 
ment examples, each lEP has been limited to three goal statements. Therefore, the 
lEP does not necessarily represent comprehensive special education programming. 

lEP Summery of Student Needs 

For illustrative purposes, the student information from the lEP is outlined in summary 
fomi aooording to type of infonnation. This is not part of the recommended pro- 
cedure for implementing the decision model, but is Included to aid the reader in 
understanding the us© of the lEP in collecting student information. 

Plicament Option Dasdriptions 

Each plaoement option description aontains the information that should be avaflable 
it the lEP planning meeting. Each description has been keyed to the types of place- 
ment option Information to assist ^£he reader in understanding the range of informa- 
tion necessaiy to the decision process. 



isf^ii Model Applioattons 

A diagram of the decision model is used to track each option included in the decfsinn 
process. 

Decision Summery Uheoklist 

The checklist provides documentation of the entire decision process. 
Plaoement Option Worksheet 

The placement option worksheet provides additional Information concerning the 
selected placement option. 
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. INDIViDUALIEED EDUCATION PROGRAM PLAN 
Student's Name: Hark Huohes Gfade/Propni: 

BiftfiDate: ^/IQ/S9 Teacherdl: _________ 

PrisintDiti: 3/20/78 ^iiDol: 

Primary Asiignmentls): DatiStirtad Ixpected Duration of Sirvies Sptciii Media or Matarials 



Extent to whieh the 
child will Participate 
In Regubr Educition 

Serviceii 

Individual/small 

qroup_CC 'i nsellnQ _ 

Bus transportation 
Crisis intervention 



lEP Piinning i\^aiting Partieipants; 

* Local Education Apncy Riprc'jntative: 
♦Parent, Guardian or Surrogate Parent; 
' Stydent: 
*Tiacher(s): 
**Eviluator(sj; 
Otherjsl; 



Name 



Samual Bender,, Principal 
Hrs, Joan Huohes 



Jane Hi Her 



Harvin feodcoe k 
Janet 



Dm for review and/or reviiion of the Individuiliiid Educition Propni Piin: 
Pinon responsible for tlia miintenince and implimentation of the IIP plan: 



.5/20/21 



* Must attend If the parent, guardian or lurfogiti parent doei not attind, documintation of attimpti to giin thiir participiition should be ittached, 
"Mystitlindif tfiiiiudint is newly idintittd is ixciptidnil, 



-piRECTjONSi 



Using at miny pagei as neeeisary, describe the itudent^i p^reserit 
edueatiDiiil ievtli in appropriate curriculir arM^^ 
elude bUt ifknot Jim^ 



i^eidamie Achieve mint 
Einotional Miturity 
Self^feip Skills ^ 
Social Adaptation _ [ [ 



PFa-Vocational Skilli 



Vocntional Skills 



Psyehomotcr SkilU 



Qthar: 



AGADEMIC ACHIEVEMENT 



: j:;,;^,. .Math :;;.^:Ma rkl; has grade.appropriate money and time concepts.. He rot el 
counts-.to at least 100., He Is unable to demonstrate knowledge of bta si, ciS 
number .facts, and compu^ Mark appears to benefit from a-^fl 

concrete approach to mathemitical concepts. 

>v s- r Read] n 



Mark has good sight vocabulary and word attack ski 1 Is.. He 
^haSr^ d t;f f iculvty iCpmn idea of a paragraph j but can statal 

detai 1 s wi th accuracy. He can read and follow one-step di rect ions , but rJt 
becomes confused wl th mult i -step' di rect ions. He works well with one to";| 
one ; Interact ion, but becoriies bored and frustrated in reading groups or. -'H^ 
class iictivity. 



Genera 1 Wo r k S k 1 1 1 s r Mark does not compl eta ass i gnments indepen- 
dently. He. becomes frustrated when he does not understand directions. 
Mark shows Improvement In this area when he is given individual atten- 
t ion.' : : 



Soc i a 1 / Emo t i ona 1 Ad j usjmen t ; Mark has frequentj often violent 
Qutbursts when part ici pa ting, in 1 arge group academic act Ivt t res .When 
the activity is more recreational, he interacts with peers with less 
difficulty. Mark has poor attention and concentration. He taps his 
fingers on tables, can't sit still for more than a minute or two. He 
Ir^^tigates fights with peers. Removal from the group seems to calm 
him. He seems- to perceive himself as bed. Says 'thinys like., "I'm 
'not; smart, enough," or "I can't do anythina riaht." ^ . • 



,.:.,t.i 



7; ; Instructional A^^^^ 

Arinuar.G^^^^^^^^ Hark will improvt his basic number, and cooiputatlon skills. 



SHORT-TtRM OBJECTIVE. 



Mark wIM complete 
the following basic 
.math skills; 

a, counting by 2' s, 
5's, and lO's 
to thirty, 

b* one to one 
correspondence . 



c. addition and 
, sub tract ion 
requiring re* 
grouping of 
tens. 

1. Hark will cofnplete 
addition and lub- 
triction requiring 
regrouping of tens. 



INSTRUCTIONAL METHODS 
MiDlA/MATERIALTlTLEiSi 
lOPTIONAL) . 



Abacus 
Calculator 



Ona-to-one instruction 
tiicher or aide, 



Concrete strategies. 
Small group (2"3) Instruc 



ERIC 
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•VALUATION OF iNSTRUCTlONALOBJECTIVIS 



TESTS, MATERIALS 
EVALUATION Ft^OCiDURES: 
TO BE USED 



Performance on; a, 
Cj as compared to pre" 
test of such skills. 

Performance of adi^it ion 
and subtraction on 
abacus J paper, and 
check of work on the 
calculator. 



CRITERIAOF 
SUCCESSFUL PERFORIlllANCi 



Independent cor 
p let ion to 301 
accuricy on five 
consecutive triali. 

Independent par- ; 
forma nee on task 
to Sol accuracy 

on tan consecutive 
trials, 



4; 



iniMional Area: Reading 



;AnnualGoal: To improvi reading compr^^ of short paragraphs. 







EVALUATION OF INSTRUCTIONAL objectives;^ ^ ' ^ 




; INSTRUCTIONAL METHODS 
"'MEDIA/MATER : 
(OPTm^ 






{ SHORT-TERM OBJECTIVE 


, TISTSJATERIALS 
EVALUATION PROCEDURES 
TOIEUSED^' ' 


CRITERIA OF^^^^/^y: 
SUCCESSFUL PERFORMANCE 


1. nark wi 1 1 cofiiplitfi a 
. task requiring com- 

: prehension of 3 
:. directions, 


One to one it tent ion 
wi th telchep fflidpi 

Smii r gmyp of 2*3 
itudenti and aide. 


1-3.: Teacher observation 
and record of per- 
foriiiance on tasks, 


1. BOI accuracy in : . 
following direc" . > ■ 
tions on 5 consecu" 
tive days,' , ' 


: 2. Mark WI N state the 






2. 901 accuracy on 
task for j consecuv: 


main idea of i para- 






; graph; sentences 
in lingth. 






tive days. ; . ■ . ;^ 


3* /Nark will state the 






3. BOI accuracy on 
task for 3 consecu" 


main idea of a para- 
graph 5"6 sentences 







' Instructional Arii! Social/Emotional Adjustment 



:Annual,GQal^ appropriate behaviors and controls that will enable him to function in a 

- small group setting (^-5) students. 



SHORT-TERM OBJECTIVi 



1, Hark will sit with a 
/ small groups take 

turns, and follow 
directions; demon- 
strating cooperation 
with peers, , 

2, Hark will demonstrate 
'care of self , and iiis 
possessions* 

3, Hark will verbalize 
his feelings, when 
he is upset by a 
group situation. 



INSTRUCTIONAL METHODS 
iVlEDIA/MATiRIALTITLElSI 
(OPTIONALl 



1-2. Teacher/student dis- 
cuss ion. of appro- 
priate behaviors. 

Behavior minagement 
contract, 

Positive reinforce- 
ment of appropriate 
behaviors exhibited 

by Hark. 

Peer mode ling of 
appropriate be- 
haviors. 

3, Roleplaying, 
puppets, etc. 
teacher/student 
discussion of 
erations, etc. 



EVALUATION OF INSTRUCTIONAL OBJICTIVES 



TiSTpATIRIAL'S 
EVALUATION PROCEDURES 
TO BE USED 



1, Baseline frequency of 
behavior^, Student/ 
teacher record of 
increased frequency 
on chart, 

2, Baseline, observation, 
ind, systematic record 
of frequency: 

i. hair combed 

"b. shirt tucked in 

c. 'books neatly 
covered 

3, Teacher record of 
frequency. 



CRITERIA OF ^ 
SUCCESSFUL PERFORMANCE 



1. Sol increase in 
frequency of be* 

haviors for 3 
consecutivi days, 

2. Independence on task 
80| of the time for 
5 consecutive days. 

3. 501 Increase of task 
for 3 consecutive 
days. 
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,^ I.. , M?tti vsimpli computalion • 
v^f ^- Reading x'piragraphcomprihinslon ; 

I Social/Efnotional . ■ 

v: • ■ , a.; .• Soeiil/Embtional Adji'itment - 
ippropriatiSfiiill group bshaviof 

, B: RELATED SERVICES 

, ■ 1. Counifling/crisis intervention 
. '2. Bus transportation 

■ C. LEARNING STYLE , 

' ' 1 . One to one interaction • teacher/student 
, 2, Small group interaction 
■■ ;3..,litiaviorn[ianagflfnent . 

:.D;;:'sdciAL/PSYCHOLOGICAL 

V Pier behavieral models . 



learnirig style 
ourrieulum 
Itarning style 



learning ityii 
ioclil/psychologieal 

learfting ilyle 

eurrlculum 
soQlil/psyohologieil 

liirning slyli 

iirviMs 



if 



FOURTH GRADi CUSS WITH RESOURCI ROOM SUPPORT' 



■ Thf 'fourth'gradi eurrieulum'covirs'i wide range of 
contint irias, including reading, mathematics, anglish 
iciince, ioeiil sludiei, spelling, pliysical education, 
rnusic, and art. Reading and mathimatics instruction 
iitonductedin groups'of lO.tb 12.students with ■ 
ability leveli- ranging from 3,0 to 5,0,The :■ 
teacher encouragis independence of the studenti 
in thi groups and. allows the students to o'rganiie ' ' 
projects with minimal teicher issistanci; Behavior, " 
managementsystems are not utilized in this en-. ' 
vironment.'The dais would prgvide.appropriate-rdle • . 
models for Mark, ■ "■ 
The risource room program provides individual and 
small-group instruetion (4-5 studint^jin the icidiniic 
•areaiofriadingind mathematics as well as opportunities 
for social activjties'within a structurid setting, ' ■ 
Students operite under work contracts, with the teacher 
and aide systematically reirJorcing ichiivement; ' 
The school provides psychological. spiach, health and ' 
transportition servicis through the intermediati unit. ' 
Crisis intervention service is also available through the .. 
school's coufi^ilor. The school is loeated liftien minutei 
by bus from, iJark's home. He would normally: attend .this 
school. ■ ; 
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FULL TIMi CLASS FOR SOCIALLy/EMOTIONALLY | 
DISTURBED (SED) STUDINTS IN A SCHOOL DISTRfCT^; 
ELEMENTARY SCHOOL 



OPTION a 

The rurriculum of thii class is commeniurate with 
first through fourih grade levels, instruction is 
providid in acadimic and nonacademic afeas, Including 
math.rey^^ 

■ :ourfjculum social studies, physical educitton, music, art, and 
■ 1 socializatiori skilli, psychologicarc 

filaiid egnfices interyentio^^^^^^^ 

V ; vlais are providedi Teac and aide utiliie strategies ; ' 
liirning ityle^'^^ 
|y learning styli lea^ 

V contract^, oneto orie initruction; and s groups 
provide an opportunity for indapindince. succesa- and 
acceptance With teacher and peer group. The teicher of 
oclal/psychQjogieai this class utilizes progrissio . 
; leirning styli to student dir|Cted behaviQr;^M 

classroom' Is twalvestudinti^^ 

; v :^^^^:^^^:^ 1^ ■ ; 

oelal/psyehologlcil provided Ihroug^^ such as; music, art, 

physical education, Junch, an 
from jchooli Tills facility Is lo^ 



INTERMEDIATE qMT SED CLASS IN A SPECIAL FACILITYI 



curriculum^ 

■ f ."v /- ;■ , 

filitid sirvlcbs 



media/materials 

Itaming Elyti 
soGiil/psychx)legical 
learning style 



Curriculum IS de at the 

first through fourth grade laveh A 
nonaca^emjc artas mc 
social studliM^ 
self-hilp ■ m^^^ 
Psychqioglcal, spa^^ 

health sirvices are pfovldid in this^^^p : 
addition to adaptations in materials for educational 
levils, some mitirials are s to 
mi||isilf=concept &rid sod 
Is utilized In an effort to encourage the student to * 
progress from teacher ciricted behavtors to self-dirictlng 
his behavior, ■independsntly^ appropriatily. Small ; • 
group and one to one lnstructio are utilized; 

Pupil/teacher ratio is 12 stud 
two aldtsl Thi; program Is from regular 

school settings. It is locatad twenty minutes by bus 
from Mark's home, 



■•■■.4-1 ■,1- 




ERIC 



OPTION 



JC 




NOTIS: 

Option 1 Placement will bi adapted to inoiudi emill group therapy. 

Option 3 Because Mark Is extremely responiiv^ to peer influenci. 
it was the consiniui of the decision makers that this 
option would not provide the degree of pijsitivi pesr 
role modeling nseded. 

Rieofflfnindecl Of thi two options meeting all liarning needs (optionii 
Asilgnirisni and 2), Option 1 prcvidei the most intigration with 
non-hindicippad students. 



■■J — ^ 



52 



DECISION SUMMARY CHECKLIST 



STUDENT: "ark Hmhes ^ ptTp. JepteaiberJ, 



PLACIMENT 
OPTION 


LEARNING NEEDS 


iOUCATION WITH NON. 
HANDICAi^PED 
STUDINTS 






w 


Learning 
Style 


Social 
Psy. 




/ 


r 
























Fourth Grade/ 
Resource Room" 

. neighborhood 

' school 




V 




n/ 


si 




B0| 


1001 


15 min. 
by bus 






















SED Class- 
Elementary School 








■ si 


\i 








30 min. 
by bui 






















i II ccfi /'tis* 

1 ,11. btu Class- 
'Special Facility 




n/ 






-role 

model's 






























RECOMMENDED ASSIGNMENT: c ,u a in n ' uu u j i. i 

Fourth Grade/Resource Room " neighborhood school, . ■ 







PLACEMENT OPTION WORKSHEET 

STljPENT: ^ark Hughes HATE' 6, 

OPJIOM: fourth Grade Class with Resouree Room Support 

1, Describe the extent to which the option meets learning naeds listed on Ihs lEP. 

A. Cufriculum: Resource room ins'rue tion provided I n reading and matheniatics. Small 
group settings to enabje attainment of social adiustfnent goai. 



B Relitcd Services' Jrjsis interveiTcion provided by school counselor. School provides bus 
transportation. Sfnall group therapy to be provided by school psychologist. 



C. Special Media and Materials; 



D. Learning S tyle: Res ource rooin provides individual and small group instrur.t[on. 
Behavior management techniques ut 1 1 Ized-, 



Socisl/Psychological ' Fourth grade class will provide appropriate peer models. 



2. Describe the degree of integration with non-handicappid students provided by this option (academic and/or 

non-icademic settings) and the option's proximity to the student's home. 

Hark will remain vdth his fourth gr;ade class for science, social studies, physical education, 

music and art. _ (apprmijiatelv 601 of hN ^r.^Amlr. riavJ U(-m^ snH lunch will he with the 
'fourth grade, Hark would normiUy attend this school. 



ERIC 
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IMDiVIDUALIZED EDUCATION PROGRAM PLAN 



Dati for review 
ofthelEPPIan: 



Studinf s Name: Rosaiie Hurph) 

ParsntsVGuardiifis' mmr. 

Parints' Address: 
'Phone: 



Preifint Data: 
Date of Birth: 
School Diitrict; 
School; 



September 30. 1978 
April 16. m 



I.U. 



Person Responsible for Maintenince and Implementation of lEP: 

Claii Assigfifrientjs! 
and Services 

Bus transportation' 



Grade/Progfim: 
Phone: 



Dati EKpectid Extent of Participation in 

Started Duration Regular Education 



Staff 



_Physica] ther apy 
Speech servirps 



lEP Planning Mieting 
Participanti: 

iLocai Education Agency Reprssentativi 


Pinjcipants' 
Names: 

Ms. Lauri Maxwell 


Signatures: 
tance of thli Ind 


Signitufi indicatai accap^ 
lividueli^id Eduoitlon Prognm 


'Parenti, Quardiani, or Surropta Parents 


Mrs. Sally Murphy 






Student 






> 


ITeichir 


Kathy Warici< 


4 




3Evalu3tor 


Michelle Wilson 






: Other 









1 Must mend 



InstfuetionalArgr. Sel^help Ski^ 



Present Educational Lavels; 

Rosalie can place her shoes on the correct feet, cross her shoelaces ^ and pull 
them tight. Howevec, she needs physical pronipts to coinplete making the bow.' 

Rosalie is toilet trained and can feed herself, 



AnnualGoal: Rosiliewill independently tie her shoe. 



SHORT-TERM OBJECTIVi 
(TERMINAL BEHAVIOR! 


OPTIONAL 

INSTRUCTIONAL 
METHODS/MEDIA 
/MATERIALS 


EVALUATION OF INSTRUCTIONAL OBJECTIViS 


DURATION OF 

OBJECTIVES 

(OPTIONAL) 


EVALUATION PROCEDURES 
TO IE USED (CONDITIONS! 


CRITERIA OF 
SUCCESSFUL 
PERFORMANCE 


DATE 
STARTED 


DATE 
COMPLETED 


1, With the use of physical 




I "3, Frequency of 1 . 


901 Indepen- 






and/or verbal prompts, 




performance on . 


dence/10 con- 






Rosil le will tie a 




objective, 


secutive 






single loop knot. 






trials. 






2. Rosalie will independently 




2-3. 


901 accuracy/ 






tie a single loop knot. 






10 consec 












utive trills. 






■ 3. Rosalie will indipendently 












tie a double loop knot, 













InitructionalArea: Nychomotor Skills 



Prgsent EduQtional Levels: 



OtilKE' ^o^alie cm sit unaided, and can stand, with support, for approximately twenty 
mihutes, She is ambulatory wlien given total physical assistance. Rosalie 
cm use a wheelchair Independently. 



km^rn Rosalie will increase mobility In the classroom using a walker cr rotator. 



SHORT-TERM OiJECTlVi 
(TIRiVliNAl BEHAVIOR) 



1. While standing at a hand- 
rail, Rosalie will alter- 
nat:e sliding her feet 
forward and bacl<wird. 

l< While standing at a hand- 
rail, Rosalie will alter- 
nately raise and lower each 
foot ipproxlmately three 
inchei from the floor. 



OPTIONAL 

INSTRUCTIONAL 
METHODS/MEDIA 
/MATERIALS 



Handral' 



EVALUATION OF iNSTRUCTIONALUBJECTIViS 



EVALUATION PROCEDURES 
TO BE USED (CONDITIONS) 



Physical therapist 1 
and teacher documen- 
tation of perforiiiince> 



2. Physical therapist 2 
and teacher documen- 
tation of performince. 



CRITERIA OF 
SUCCKSFUL 
FERFORMANCi 



901 indepen- 
denca/S con- 
secuti.va days 



901 indepin- 
dinci/5 con- 
secutive days, 
given verbal 
prompts. 



DURATION OF 
OBJECTIVES 



DATE 
STARTED 



1 
ETED 



Instructisnil Aria Cfntinusd: Piyehomotor Skil 1 1 



Annual Goil: Continuid 



t _ 

SHORT-TERM OBJiCTIVI 
(TERMINAL BEHAVIOR) 


— ■ -- ■ - . - —! 

OPTIONAL 

INSTRUCTIONAL 
MITHODS/iVlcDIA 
/MATERIALS 


EVALUATION OF INSTRUCTIONAL OBJECTIVES 


j 

DURATION OF 
OBJECTlViS 
(OPTIONAL) 


EVALUATION PROCEDURIS 
TO Bi USED (CONDITIONS) 


CRITERIA OF 
SUCCESSFUL 
PERFORMANCE 


DATE 
STARTED 


DATE 
COMPLETED 


3, Rosal ie will move froni 
the Story area to the 
door (ipprox. 'f feet), 
using the sliding motion 
forward. 


Walker or Rolator 


3. Teicher observation. 3. 


901 indepen- 
dence/ 10 
consecutive 
days. 







rlratfyetioiialAiirAcadim Achiivgnient 



NientJdueationil Lnals: 



CQmmunication Skilhi Rosalie attends to verbal stimuli. She identifies pictures o-f nouns, 

verbs, and \i out of 25 adjictives. She i& able to follow a two-step 
command. Rosalie names approxifnately 35 objects. She can initiate 
adject ive-noun phrases when responding to "What is thisi" Sponteneous 
speech consists of one and two md phrases. InLellifibility, volume 
and rate are within normal limits. 



Annual Goal; Rosalie will improve communication skills. 







EVALUATION OF INSTRUCTIONAL OBjlCTIVEl) 


DURATION OF 
OBJECTiVES 


SHORT-TERM OBJECTIVE 


INSTRUCTIONAL 
METHODS/IVIEDIA 






lunii 




ITERMINAL BEHAVIOR) 












/MATERIALS 


EVALUATION PROCIDURES 
TO BE USED (CONDITIONS) 


CRITERIA OF 
SUCCESSFUL 
PERFORMANCE 


DATE 
STARTKD 


DATE 

COMPLITED 


■i nuadiic Will incresse 
her production of 3 [k) 
word phrases In a one 
to ont setting, 


hmerging Language 
Program 


1, Performance on 1. 
task, 


got accuracy/ 
5 consecutivi 
sessions. 






2, Rosalie will increase her 
production of 3 ik) word 
phrases in spontaneous 
speech. 


Small group activities 


2. Performancfc on 2, 
task. 

- 


901 accuracy/ 
2 consecutivi 
weeks. 

f 

s 
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lEP SUMMARY OF STUDENT NEEDS 



A. CURRICULUM 

1.,Sel1-hilp- shoe tying 

2. Gross mot;r skills - fnobility with walker 
aasistance. 

3. Communication skills ■ use of 3 (4) word 
plirases, 

B. RELATED SERVICES 

1, Transportation 

2, Physical Therapy 

3, Speech Services 

C. MEDIA MATERIALS 
1; Walker or Relator 

D. LEARNING STYLE 

1. Small group instruction 

E. PHYSICAL CHARACTERISTICS 



1: Handrail, ramps 
I Modifiad tables 



PLACEMENT OPTION DESCRIPTION 



liarnlng style 
currleulum 

eurricuium 



medli/matiiials 



larning style 



related sirvlees 
physical characterislic 



FULL TIME TMR CLASS IN AN ELEMENTARY SCHOOL;: 

OPTION 1 ■ 

The TMR class has a ratio of one teacher and an aide - 
to twelve students. Small group instruction is pro- 
vided in academic readiness skills and language. 
In addition, training'ls provided in the arias of ■ - 'i 
self help, pre-vooational, vocational, and sociali- ^ 
zation skills, Student ability levila in social ; 
and' academic anas range from 3,5 to 6.5 years, 
Art, music and physical education are also pro- '- 
vided. Media and malirials that are appropriate ; ] 

for i moderately handicapped student are .f 
accessible in the classroom. Teaching strategiis ^ 
include positive reinforcement, small group 
instruction and task analysis. 

The lohool provides speech, adapted physical ' 
education, health ^nd transportation sirvicss. .„ 
Prisintly, it is not equipped to accommodate non- = 
ambulatory students. Non-handicapped students 
are reverse mainstreamed into the classroom. ■ :h 
The program is 1 0 minutes by bus from . ■": 
Roaslie's home. 



INTiRME&IATE UNIT CLASS FOR 



oyrrlculum 
media/materials 
Itarnlng style 

relattd aervlats 
physical charactarlstlo 
materials 



MULTIHANDICAPPED IN A SPiCIAL FACILITY 
OPTION 2 

The curriculum includes academic readiness skills, 
mathematics, language arts, self-help, pre-vocational 
skills, art, music and physical education, Student 
ability levels In social and academic skills range . 
from 2,6 years through 5.5 years. Special media and 
materials are available, Including modified'eating 
utensils and communication devices. 
Teachers and aides utilize strategies of small 
group and individual Instruction, behavior 
management, positive reinforcement, and peer 
interaction. Teacher/pupir ratio is eight 
students to one teacher and two aides. 
Itinerant services are provided for speech 
and physical therapy. In addition, the school 
provides transportation and health services. 
Modifications have been made in architecture 
and transportation to provide a barrier-free 
environment for the student. Standing tables, 
wheelchairs, railings, and ramps are accessible 
for maximum mobility. . 
The school is twenty minutes by bus from 
Rosalie's home. 
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DECIS 
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option: 



;pi5!tAPPi5 5fyfiENH 



7 



/ 




NOTiS: 



Ricommindid 
Aisignmant 



At the prasint tirne, Option t does not reciivt the services 
of a physical therapist. However, if this were the only 
learning need not ftiet, the option could be adipted to meet 
this need, Although architectural modifications are in the ' 
planning stige, they will not be completed in time to ' ' 
accommodite Rosalie during the upeomirig school year. ' 

At this time: Option 2 is the only option meeting all learning ' 
needs, Rosalie's needs and the learning environments of the 
piacemant options wiii be reasseised at thi time of the 
innyal lEP review to determine if there should be achangeln 
recommended assignment. , i 
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LEARNING NEEDS 
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RiCOMMENOED ASSIGNMENT' i„4;„,--„j-,- Ii ^:^^^^f u- i , 

Intermediati Unit class for multi-handicapped. 
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PLACEMENT OPTION WORKSHEET 

' STUDENT: . ^^^^^'^ ^^'"P^V PATF' September 10, 197j 

QPTihAI- '. 'l-y- Class for Hulti-Handicapped , . 

1. : pescfibi the extent to which the option miits learning needs listed on the lEP. ; 
--A,,....niirfifiiiiim- Classr^^^ teacher will plan and implenient self-help program and will foU ow 
through with gross motor and communication prog ram s InUlated by therapists. 

' B. Related Service!: iL'^^srant speech therapist wi ll plan and: iniplpjnt communication prograins, 
Itinerant physica l therapis^win p^ H odlfied 

transportation is available. _ ' — ' 

,C, Special Media and Materials; _ Walker provi:ded in the classroom. 



D. Learning Style: Small group settinos used for academic readiness skills, socialization 
activities. 

t Phys^icarCharacteristics: Facility is eg - 

;p, ; ' • ■ ' ' " ■ ' ' ' ' • ■ ^ ■ ■ • _ 

I : Oeicribi the degree of intigration with non-handicipped students provided by this option (icademic and/or 
non^icidimic seitings) and the 

ySpeclal facility has no reguiar education s Is located 2Q-minutes by bus from 



